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Abstract

The purpose of this research is to explore the perceptions of English Foreign Language
University students towards online freshman composition courses at the university. The study
aims to explore students' perspectives on the course and evaluate the reliability, convergent
validity and discriminant validity of the construct among Omani EFL university students. Data
were collected from 276 Omani EFL university students who were enrolled in freshman
composition courses using a quantitative survey methodology. Participants rated their
experiences using a five-point scale. The study used both exploratory factor analysis (EFA) and
confirmatory factor analysis (CFA) conducted with Analysis of Moment Structures (AMOS) 26 to
achieve its research objectives. The results of this research provide substantial support for the
validity and reliability of the multidimensional construct representing students' perceptions.
Additionally, the results of the study demonstrate that the measurement is consistent across
various academic levels indicating programme invariance. A five-factor model that accurately
represents students' opinions on online freshman composition courses has been developed in this
study. The outcomes contribute to the theoretical understanding of evaluating students'
perceptions of the course and hold practical implications for enhancing the teaching and design of
similar courses.

Keywords: English as a foreign language, Factor analysis, Freshman composition, Online learning, Perceptions.

Citation | Alrishan, A.M. H. (2024). Perceptions of English foreign Funding: This study received no specific financial support.

language university students towards the online freshman Institutional Review Board Statement: The Ethical Committee of the Al
composition  course. Journal of Education and E-Learning Ain University, United Arab Emirates has granted approval for this study
Research, 11(1), 229—238.10.20448/ jeelr.v 11i1.544.3 (Ref. No. COP/AREC/AD/335).

History: Transparency: The author confirms that the manuscript is an honest,

Received: 23 October 2023
Revised: 20 December 2023
Accepted: 19 February 2024
Published: 4 March 2024

Licensed: This work is licensed under a Creative Commons interests regarding the publication of this paper.
Attribution 4.0 Licen e[t I
Publisher: Asian Online Journal Publishing Group

accurate, and transparent accountof the study; that novital features of the
study have been omitted; and that any discrepancies from the study as planned
have been explained. This study followed all ethical practices during writing.
Competing Interests: The author declares that there are no conflicts of

Contents

1. Introduction 230
2. Theoretical Framework 230
3. Literature Review 231
4. Method 232
5. Findings 233
6. Discussion 236
7. Conclusion 237
8. Implications 237
References 237

© 2024 by the author; licensee Asian Online Journal Publishing Group

229


mailto:amal.alrishan@aau.ac.ae
https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/
https://www.doi.org/10.20448/jeelr.v11i1.5443
https://orcid.org/0000-0001-8017-4219

Journal of Education and e-Learning Research, 2023, 11(1): 229-238

Contribution of this paper to the literature

This study adds to the body of knowledge on online language teaching and gives teachers and
curriculum developers” insightful information for enhancing the online learning environment
for university students studying English as a foreign language. The study's findings have a
number of practical consequences and provide helpful insights for teachers and curriculum
designers. Students' assessments of the course's strengths and faults can be used to identify
targeted interventions and instructional tactics that will improve the course's overall quality.

1. Introduction

English has emerged as a global language of communication widely used in various domains such asbusiness,
politics and academia (Salomone, 2015). Consequently, English as a foreign language (EFL) education has gained
significant importance in many countries including Oman. English is mandated as a compulsory subject at Oman's
schools and universities since it is an essential skill for students to succeed both academically and professionally
(Ministry of Education, 2018).

Writing skills hold paramount importance in achieving academic success and pose challenges for EFL students
(Singh, 2019). Writing in English requires not only linguistic proficiency but also an understanding of the cultural
and academic expectations of the target audience (Mo, 2012). As a result, EFL students frequently struggle to
achieve the requirements of academic writing especially in higher education where academic writing skills are
highly regarded (Singh, 2019).

EFL students have typically received writing training in face-to-face classroom settings. However, the rise of
online learning has created new opportunities for writing instruction in EFL settings. Online writing courses have
a number of benefits such as instant feedback, the use of multimedia resources and chances for interaction among
students from different cultural backgrounds (Kwak, 2017; Warschauer & Grimes, 2007).

There is not sufficient data on the effectiveness of online writing classes especially in EFL contexts despite
their possible advantages. Some research (Khatter, 2019; Sulistyo, Mukminatien, Cahyono, & Saukah, 2019) shows
the efficiency of online courses in teaching writing skills to EFL students while other studies show inconsistent
outcomes. As a result, examining the effectiveness of online writing courses for EFL students will require more
research with a focus on the perspectives of the students.

Assessing the effectiveness of online education, particularly online writing courses for Omani EFL university
students has gained increased attention recently due to the substantial recent investments made by Oman in e-
learning infrastructure and technology (Ministry of Education, 2019). Therefore, this study aims to investigate the
effectiveness of online freshman composition courses for Omani EFL university students particularly from the
perspective of the students. This research aims to shed light on the factors influencing students' perceptions of
online courses and contribute to the body of evidence already available on the effectiveness of online writing
courses in EFL environments.

Online education has become a very popular teaching method in higher education because of the COVID-19
epidemic and other factors. Online courses have many advantages including flexibility and accessibility. There
are questions about how well they serve the needs of EFL university students particularly in the area of writing.

Writing proficiency is essential for academic success especially for EFL students learning a second language.
Writing in English requires not only linguistic proficiency but also knowledge of the intended audience's cultural
and academic expectations. According to research, EFL students face a variety of obstacles while writing in
English, including insufficient vocabulary and grammatical knowledge, problems structuring and articulating
cogent arguments and issues adjusting to various genres and writing styles (Khatter, 2019).

Online introduction to composition courses have grown in popularity particularly in EFL settings (Borgman &
Dockter, 2018). Research on these courses' efficacy, particularly in terms of how students perceive them is still
lacking. Some online students report higher levels of enjoyment and engagement while others complain about
teeling alone and receiving little support in contrast to traditional classroom settings (Laato, Lipponen, Salmento,
Vilppu, & Murtonen, 2019; Owston, York, & Malhotra, 2019).

The study will evaluate a number of significant aspects of students' perceptions such as content and
organisation, feedback and instruction, discussions and collaboration, online platforms and virtual environments
and perceptions of virtual academic writing courses. These aspects are widely acknowledged as important
determinants of online course participants' happiness, engagement and learning results. The study uses an
analysis of these factors to pinpoint areas that need improvement and attention such as teaching methods, online
collaboration, platform usability and students' attitudes and views about virtual learning. Therefore, the purpose
of this study is to ascertain, specifically from the viewpoint of the students, the efficiency of teaching Omani EFL
student freshmen writing courses online. The study's goal is to add to the expanding body of knowledge about
online courses in EFL contexts and to shed light on the variables that affect students' perceptions of online courses
by assessing the efficacy of online freshman composition courses in this setting.

2. Theoretical Framework

The research can be framed within the context of the community of inquiry framework by drawing on the
dimensions of content and organization , feedback and instruction, discussion and collaboration , online platform
and virtual environment and belief'in a virtual academic writing course (Garrison, Anderson, & Archer, 1999).
The community of inquiry concept is especially pertinent for this study as it focuses on the social, cognitive and
teaching presence in online learning environment (Arbaugh, Bangert, & Cleveland-Innes, 2010). A knowledge of
how EFL university students perceive and improve online freshmen composition courses can be attained by
integrating these characteristics with the community of inquiry framework (Choo, Bakir, Scagnoli, Ju, & Tong,
2020).

The community of inquiry framework's cognitive presence component has a counterpart in the content and
organization dimensions. The present research is an assessment of the arrangement, classification and display of
data in online courses intended for beginners commencing their first year of writing courses (Waters, Kovanovic,
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Kitto, & Gasevic¢, 2015). The cognitive presence element of the online learning milieu accentuates the intellectual
and educational facets particularly the enhancement of critical thinking acumen and the cultivation of knowledge
(Waters etal., 2015).

The social presence component of the community of inquiry framework aligns itself with the discussion and
collaboration dimension, encompassing an examination of the extent of student participation, interaction and
engagement in online dialogues and collaborative endeavors relevant to first-year composition courses (Lin & Gao,
2020). The presence of a social component in the digital pedagogical environment underlines how crucial it is to
develop a sense of academic community and deep connections among the learning cohort (Lin & Gao, 2020).

One essential aspect of the community of inquiry framework is the pedagogical presence component which
shows a strong relationship to the instructional and feedback dimensions. We will examine the impact that web-
based courses' pedagogical approaches and feedback mechanisms have on introducing new students to various areas
of composition within the scope of this dimension (Turk, Muftuoglu, & Toraman, 2021). The focal point of the
pedagogical presence component resides in the role of teachers in advancing and assisting student knowledge. This
encompasses their aptitude for lucid communication, the provision of punctual feedback and the promotion of
substantive interpersonal exchanges (Turk et al., 2021).

The community of inquiry framework's social presence component lines up with the discussion and
collaboration dimensions. It includes an investigation of the degree of participation, interaction and engagement
of students in online conversations and group projects in first-year composition classes. In the online learning
environment, the social presence component highlights the value of fostering a sense of community and
encouraging meaningful interactions among learners (Lin & Gao, 2020).

The cognitive presence and social presence elements of the community of inquiry paradigm can be combined to
generate the online platform and virtual environment dimensions. It entails a review of the functionalities, usability
and general learning experience oftered by the online system and virtual setting used in introductory writing
courses. The technological features and overall user experience of the online learning environment have an impact
on both cognitive presence and social presence (Yang, 2016).

Students' impressions of and involvement in online freshman composition courses are influenced by their
beliefs about the virtual academic writing course dimension. The individual attitudes, beliefs and expectations of
EFL university students with relation to online academic writing courses are covered under this component. The
community of inquiry framework does not specifically address individual beliefs. It can offer a context for
comprehending how these beliefs interact with the social and cognitive facets of the learning environment
(Jimoyiannis, Schiza, & T'siotakis, 2018).

This study uses the community of inquiry framework to examine how these factors affect students' perceptions,
engagement and learning outcomes in online courses for freshmen in composition. The paradigm offers a thorough
perspective for comprehending how social, cognitive and teaching presences are interconnected and how they affect
the online learning experience. Itis possible to gain a better understanding of the dynamics of online learning as
well as recommendations for enhancing the online first-year composition courses offered to EFL university
students by using this framework.

3. Literature Review

Online learning has received a lot of attention in higher education because it provides students with flexible
and accessible alternatives (Yusnilita, 2020). The development of students' writing and communication skills is a
key objective of the many online courses available (Pilkington, 2018). It is crucial to comprehend the views of
English as a Foreign Language (EFL) students to ensure the efficacy and worthwhile learning experiences of these
online courses (Mahyoob, 2020). This review of the literature attempts to examine the available research on EFL
students' opinions of online freshman composition courses highlighting major themes and offering insights into
the difficulties and advantages of these courses.

Students' opinions of online learning have been the subject of research ~ which has revealed a number of
variables that affect their experiences. Language difficulties, cultural differences and unfamiliarity with online
learning environments may cause EFL students to have unusual impressions. Studies show that EFL students
usually perceive online learning as flexible, convenient, and encouraging of independent study (Sakkir, Dollah, &
Ahmad, 2021). However, concerns related to technology proficiency, lack of face-to-face interaction and limited
opportunities for language practice have also been identified (Karkar-Esperat, 2018). These perceptions shape
students' attitudes towards online freshman composition courses and aftect their engagement and satisfaction
levels.

The quality of instruction and feedback in online freshman composition courses significantly influences
students' perceptions and learning outcomes. EFL students value clear instructions, prompt feedback and
meaningful interaction with teachers (Litterio, 2018). An effective teaching presence is crucial for fostering a
supportive learning environment. Research has highlighted that EFL students appreciate personalized feedback
that addresses their language proficiency and writing skills (Gan, 2020). Furthermore, collaborative activities and
discussions that provide opportunities for language practice and cultural exchange positively impact their
perceptions of online composition courses (Zheng & Warschauer, 2015).

The technological aspects and course design play a pivotal role in shaping EFL students' perceptions of online
freshman composition courses. User-friendly online platforms and well-structured courses enhance their learning
experiences. Research has emphasized the importance of intuitive and accessible interfaces, multimedia materials,
and interactive learning activities. Additionally, incorporating culturally relevant content and authentic writing
tasks can enhance EFL students' motivation and engagement, positively influencing their perceptions of online
composition courses (Dahmash, 2020).

Cultural and social factors significantly influence EFL students' perceptions of online learning and composition
courses. Cultural values such as collectivism versus individualism, power distance and uncertainty avoidance can
impact students' preferences for collaborative learning, interaction with teachers and the perceived eftectiveness of
online courses (Tarhini, 2016). According to research that has focused on how cultural elements affect EFL
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students' views, their expectations for social presence and collaborative learning in online settings may be
influenced by collectivistic cultural norms (Meihami & Salite, 2019).

Online freshman composition courses present a range of challenges as well as benefits for EFL students.
Language obstacles, difficulty writing down ideas and a lack of real-world language practice are all issues.
Although flexible, self-paced learning and access to a variety of learning resources are advantages of online
courses (Zakaria, Ahmad, Bahari, Hasan, & Zolkatlil, 2021). According to research, EFL students like the chance to
independently analyse and edit their writing projects since it fosters their independence and self-directed learning
abilities (Ghufron & Rosyida, 2018).

The literature study emphasises how critical it is to comprehend how EFL students approach online first-year
composition courses. It shows that although EFL students view online learning as convenient and adaptable, they
nevertheless face difficulties with their language skills and have few opportunities for social engagement and
language practice. Positive opinions of online composition courses are influenced by their clear instructions,
prompt feedback, user-friendly technology, culturally relevant content and collaborative activities. The
effectiveness and quality of online freshman writing courses for EFL students can be improved by teachers and
institutions by taking these criteria into consideration. The primary aim of this research is to add to the
continuously growing pool of information related to internet-based education in the field of English as a Foreign
Language (EFL). Additionally, it aims to clarify the diverse factors that impact students' views on online courses
while thoroughly evaluating the effectiveness of online introductory composition courses in this unique context.
This study uses a multidimensional analysis technique to fill the knowledge gap by looking at the underlying
structure of students' views using both exploratory and confirmatory factor analysis. Confirmatory Factor Analysis
(CFA) will be used after Principal Axis Factoring (PAF) to confirm the conceptual framework and identify
pertinent dimensions. The robustness and dependability of the measurement model are ensured by this
methodological approach's alignment with accepted psychometric practices (Hair, Black, Babin, & Anderson, 20 19;
Kline, 2023).

4. Method
4.1. Instrument

The cross-sectional research design used in the current study was a quantitative research strategy. The
research instrument was a questionnaire with 20 items that covered five scales or structures. The scales covered
topics including content organization, discussion and collaboration, online platform and virtual environment and
beliefs about online academic writing courses. A five-point Likert scale questionnaire was employed wherein
respondents expressed their agreement levels, with options ranging from 1 denoting strong disagreement to 5
representing strong agreement.

A validation process involved nine experts from institutions in Oman and Jordan who assessed questionnaire
items for alignment with the operational meanings of constructs and clarity. The experts used a validation template
to rate the relevance of items, with Content Validity Ratio (CVR) values computed. All items met the acceptable
CVR threshold of 49 percent. The overall CVR for the instrument was 95.8 percent affirming strong content
validity and suitability for assessing the constructs.

Moreover, the study used Cronbach's alpha to assess the internal reliability of a research model comprising five
sub-constructs. Cronbach's alpha coefficients were calculated for each sub-construct: Construct A (discussions and
collaboration) achieved an alpha of 0.757, construct B (content organization) had a coefficient £ 0.811, construct C
(feedback and instruction) yielded an alpha of 0.834, construct D (online platform and virtual environment)
recorded an alpha of 0.812 and construct E (beliefs regarding the virtual academic writing course) exhibited an
alpha of 0.782.

According to Nunnally and Bernstein (1994), alpha values between 0.6 and 0.7 are considered adequate while
those between 0.8 and 0.95 are exceptionally good. In this context, the instrument demonstrated excellent
reliability. Additionally, individual scale alpha coefficients ranged from 0.7 to 0.9 indicating good to very good
internal consistency across all scales further validating the instrument's reliability and validity.

4.2. Participants

During the first semester of the academic year 2021-2022 at Al Buraimi University College, 267 English as a
Foreign Language (EFL) students enrolled in the course "Essay Writing and Freshman Composition" made up the
population for the study. For second- and third-year students majoring in English and literature, this specific
subject is a prerequisite within the program. Matriculation in the instructional module denoted as "Essay Writing
and Freshman Composition" necessitated the successful attainment of proficiency in the foundational course
designated as "Introduction to Essay Writing." [t is imperative to underscore that the individuals comprising the
study cohort lacked any antecedent exposure to online scholastic writing courses proftered by institutional e-
learning platforms.

Table 1 is the repository of demographic attributes characterizing the participants enrolled in the English as a
Foreign Language (EFL) program within this research inquiry with a specific emphasis on their registration in the
"Essay Writing and Freshman Composition" course. This tabular representation affords a comprehensive
delineation of the participants' academic year of enrollment, their field of specialization within their academic
programs and other salient particulars of relevance. The cumulative sample examined in this research
encompassed a total of 267 students of which 74 were male and 193 were female. In terms of age distribution, the
preponderant majority, precisely 250 students were situated within the age demographic spanning from 20 to 25
years while a relatively smaller subset composed of 27 students, surpassed the age of 26. In terms of their scholastic
advancement, 134 students were positioned within their second academic year while 133 were in their third year of
academic matriculation.

Furthermore, the participants' program specialization exhibited diversity with 90 students enrolled in the
Translation program and 177 students pursuing studies in English Language and Literature. The data presented
highlights the study sample's academic diversity which includes EFL students enrolled in Al Buraimi University
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College's "essay writing and freshman composition" course. It highlights the distribution of students across
different academic years and program specializations which are vital for a comprehensive understanding of the

study population.

Table 1. Sample breakdown (N=267).

Characteristic Category Frequency Percentage
Male T4 27.7%
Gender
Female 198 72.83%
20 to 25 years 250 93.6%
Age 26 years and more 27 6.4%
Second-year 134 50.2
Year of study Third-year 133 49.8
Specilization English l.anguage and literature 177 66.3
Translation program 90 33.7
Total 267 100%

4.3. Data Analysis

SPSS version 26 was used to perform data cleaning, descriptive analysis and extract the underlying dimensions
of perceptions among English as a foreign language university student regarding the teaching of an online
Freshman Composition course. The data was subjected to Principal Axis FFactoring (PAF) with promax rotation.
The Kaiser-Meyer-Olkin (KMO) measure of sample adequacy, Bartlett's test of sphericity and communality tests of
assumption were used to evaluate the applicability of PAF before interpreting the results. Confirmatory Factor
Analysis (CFA) was then used to confirm the measurement model of students' impressions of the course using the
AMOS (version 26) model-fitting programme. In this study, the construct validity of the model's components:
convergent and discriminant validity was assessed in order to analyse its psychometric features. Cronbach's alpha
and composite reliability were used to evaluate each sub-construct's internal consistency. EFA is an initial data
exploration technique that helps generate hypotheses about underlying factors while CFA is a subsequent
confirmatory step that rigorously tests these hypotheses to ensure the validity and reliability of the measurement
model.

5. Findings
5.1. Descriptive Statistics

This section provides a thorough examination of how university students who speak English as a second
language view the delivery of an online course in freshman composition. The information was analyzed
descriptively, giving mean and SD values for each survey item. The items were divided into five groups: Beliefs
about virtual academic writing courses, online platforms and virtual environments, discussion and collaboration,
teedback and instruction, content and organization. The two items with the highest mean ratings in the category of
content and organization wereitem 1 (M = 3.93,SD = 0.850) and item 4 (M = 3.95,SD = 0.787) demonstrating
students' satisfaction with the course's structure and content. Item 2 (M = 3.62,SD = 0.776) and item 3 (M = 3.73,
SD = 0.863), on the other hand, obtained significantly lower scores. Conversely, item 2 (M = 8.62,SD = 0.776) and
item 3 (M = 3.73,SD = 0.863) received comparatively lower scores suggesting potential areas for improvement.

The two items with the highest mean scores on the feedback and instruction section were item 5 (M = 4.26, SD
= 0.686), and item 7 (M = 4.24, SD = 0.840) demonstrating that participants had favourable opinions of the
teedback and instruction strategies used in the online course. However, the lower ratings for item 6 (M =3.61, SD
=1.114) and item 3 (M = 8.81,SD = 0.952) indicate that these areas still require improvement. [tem 9 (M = 2.76,
SD = 0.707) anditem 11 (M =2.70,SD = 1.112) had the highest mean ratings for discussion and collaboration .
These findings imply that students think there is a reasonable level of collaboration and participation in the online
course. Lower scores were received on item 10 (M =2.21,SD =0.612) and 12 (M = 2.45,SD = 0.892) showing the
need for fostering a more robust environment for discussions and collaboration.

Analysing the categories of online platform and virtual environment, item 15 (M = 8.64,SD = 1.350) and item
13 (M = 3.60, SD = 1.105) received the highest mean scores. These findings suggest that students generally
perceive the online platform and virtual environment as satisfactory. However, item 14 (M = 2.18, SD = 0.716)
and item 16 (M = 2.33,SD = 1.185) received lower scores indicating potential areas of improvement in terms of
user experience and interface design. Finally, when considering beliefin a virtual academic writing course, item 20
(M = 2.18,SD = 1.134) and item 17 (M = 2.09, SD = 0.874) received the highest mean scores. These results
suggest that students may hold moderate beliefs regarding the eftectiveness and value of the virtual academic
writing course. Conversely, item 18 (M = 1.80,SD = 0.660) and item 19 (M = 1.96,SD = 0.999) received lower
scores indicating potential challenges in students' beliefs and attitudes towards the online course (see Table 2).

Table 2. Descriptive statistics of the students’ perception regarding teaching an online freshman composition course.
Construct
Constructs Items SD D N A SA | MEAN | STDV
Mean
1. I found the course content clear and organized.| 0.0 [ 6.7 | 19.1 [ 48.3 | 25.8 3.93 0.850 3.81
2. The course objectives were clearly stated and 20 |l isoel aa || 7ea | 10 oy BT
easily accessible.
Content and ; 3
g 3. The course materials were relevant and useful. | 0.0 [ 18.5| 18.5 | 59.6 | 18.5 3.73 0.863
organization
4. The course schedule was manageable and
allowed for adequate time for writing 0.0 | 6.8 12.5 ]| 59.1 | 21.6 3.95 0.787
assignments.
5. The teacher provided helpful and timely . R
. L. . 0.0 0.0 | 13.6 | 46.6 | 39.8 4.26 0.686 3.98
Feedback and feedback on writing assignments.
instruction 6. I felt that my writing improved as a result of
g 4.5 169 11.2 | 48.3 | 19.1 3.61 1.114
the feedback received.
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Construct
Constructs Items SD D N A SA | MEAN ([ STDV
Mean
7. The teacher was available and responsive to
0.0 6.7 5.6 44.9 | 42.7 4.24 0.840
my concerns.
8. Online discussions were an effective way of
.. S 2.0 1.1 12.4 | 12.4 | 52.8 | 21.3 3.81 0.952
receiving feedback on my writing.
9. I felt comfortable participating in online _
. . 2.2 32.6| 51.7 | 18.5 0.0 2.76 0.707 2.53
discussions.
10. The online platform allowed eftective
. . . 10.1 58.4| 31.5 0.0 0.0 2.21 0.612
. . communication with the teacher and classmates.
Discussions and — - - =
. 11. The virtual classroom environment fosters
collaboration . .
open and productive communication among 12.4 | 86.0| 30.8 | 12.4 | 9.0 2.70 1.122
students and teachers.
12. The online platform allowed effective _
L. . 15.7 | 84.8 | 38.2 | 11.2 0.0 2.45 0.892
communication with the teacher and classmates.
13. The online platform was easy to navigate and
— 5.6 12.4| 18.0 | 44.9 19.1 3.60 1.105 2.94%
14. I believe that online writing courses offer a
. . . .. 12.4 | 62.9| 19.1 5.6 0.0 2.18 0.716
Online platform and | convenient way to study academic writing.
virtual environment ! iev i i iti ses
15. I believe .that onl}ne e‘mademlc writing courses 169 | 0o | 185 | 416 | 251 o 50
are a convenient option for busy students.
16. The online platform was conducive to g5 |l anel @l 970 | oo A5G e

improve academic writing.

17. I believe that online writing courses offer a
more flexible and convenient way to learn than 21.8 [ 60.7| 5.6 | 12.4 [ 0.0 2.09 0.874 2.01
in-person courses.

18. I believe that online writing courses provide
ample opportunities for interaction and 33.7 | 52.8| 13.5 | 0.0 [ 0.0 1.80 0.660

Beliefs based on a collaboration among students and teachers.

virtual academic
writing course

19. I believe that online academic writing courses

are just as rigorous as traditional in-person 41.6 | 31.5| 16.9 | 10.1 [ 0.0 1.96 0.999
courses.

20. The online writing course provides an

effective mode of instruction for academic 27.0 | 50.6| 6.7 | 9.0 | 6.7 2.18 1.134
writing.

5.2. Underlying Structure of the Perceptions of English Foreign Language University Students Regarding
Teaching an Online Freshman Composition Course

The perceptions of English as a foreign language university students regarding teaching an online freshman
composition course were investigated using an exploratory factor analysis (EFFA) procedure specifically Principal
Axis Factoring (PAF) with Promax rotation. PAF was chosen over Principal Component Analysis (PCA) because
it is a more suitable method for extracting the underlying dimensions of the students' perceptions (Hair, Black,
Babin, & Anderson, 2013; Yong & Pearce, 2013). The data consisting of 20 perception items was subjected to PAF
analysis using SPSS version 26. Promax rotation was used instead of Varimax because it was expected that the
perceptions of the students would be theoretically correlated and Promax is considered a robust technique in social
science research (Matsunaga, 2010).

Two basic assumptions of PAIF® were examined to ensure the factorability of the data on the perceptions of
English foreign language university students regarding teaching an online freshman composition course. The first
presumption included performing Bartlett's Test of Sphericity and evaluating the sampling adequacy metrics. The
second premise involved looking at the matrix of inter-item correlations. The early PAF study revealed that these
assumptions were only partially correct. The findings of Bartlett's test of sphericity which establishes whether the
correlation matrix is an identity matrix show that there were enough correlations inside the matrix. Additionally,
a high level of inter-correlation was found between the 20 variables according to the Kaiser-Meyer-Olkin (KMO)
measure of sample adequacy. The anti-image test demonstrated that several of the matrices were larger than the
advised cut-off value of 0.5 demonstrating that the assumption regarding the factorability of individual variables
was also satisfactorily met. Every item in communality met the necessary threshold of 0.3 demonstrating data
factorability.

The 20 perception items were loaded onto five components based on the pattern matrix. Two items exhibited
cross-loading onto multiple components while five failed toload indicating loading values below 0.4 and failure to
meet the set criterion. Therefore, these problematic items were reassessed and subsequently deleted from the
instrument following two revisions of the PAF. Ultimately, only 18 items were used for the final analysis of the
perceptions of English foreign language university students regarding teaching an online freshman com position
course. The results for the 20 items demonstrated that the basic assumptions of PAF were adequately met. The
results of Bartlett's test of sphericity were significant (X2 = 2986.960, df = 190, p =.000) suggesting that there
were sufficient correlations within the correlation matrix. The KMO measure was found tobe .911 surpassing the
recommended value of 0.7. The assumption checks are presented in Table 3. Furthermore, the communalities of the
20 items met the acceptable values surpassing the minimum requirement of 0.30 (Basu & Jha, 2016).

The next step in the analysis involved determining the number of underlying factors represented in the data on
the perceptions of English foreign language university students regarding teaching an online freshman
composition course. Kaiser's rule guided the decision to retain dimensions with eigenvalues greater than 1.0. Five
factors were therefore kept and they together accounted for 57.2% of the variation in the students' perceptions.
The first factor accounted for 39.073% of the total variance with an eigenvalue of 8.235. The second factor
accounted for 9.839% of the overall variance with an eigenvalue of 1.968. The third factor accounted for 6.524% of
the overall variance with an eigenvalue of 1.305. Finally, the fiftth component had an Eigen value of 1.04:3
explaining 2.415% of the overall variance. The fourth factor's eigenvalue was 1.164 explaining 8.447% of the
varilation.
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Subsequently, the five factors were labelled and associated with the 20 items. The first factor, labelled "content
and organization" comprised four items with loadings of 0.604 and above. The second factor, "feedback and
instruction," consisted of four items with loadings of 0.577 and above. The third factor "discussions and
collaboration," encompassed four items with loadings of 0.447 and above. The fourth factor, " online platform and
virtual environment" consisted of four items with loadings of 0.44:1 and above. Finally, the fifth factor, " beliefs on
a virtual academic writing course," included four items with loadings of 0.419 and above. Table 3 summarizes
the five factors, their respective items, factor loadings, eigenvalues, variance explained and communalities.

Cronbach's alpha coefficient was used to assess the reliability of the extracted dimensions related to students’
perceptions of the course. Table 3 provides the estimates for each factor. The results indicate that all six measures
examined in this study demonstrated acceptable internal consistency, with estimates exceeding 0.70 (see Table 3).

Table 8. Results of the principal axis factoring (PAF) and Cronbach alpha.
Factorsand items Items FL COMM EGV VE (%) Alpha
CO1 0.844 0.672 8.235 39.073 % 0.834
Factor 1: Content and organization CO2 0.733 0.521
COs 0.622 0.465
CO4 0.60% 0.5656
Fl5 0.577 0.497
Factor 2: Feedback and instruction Fle 0.920 0.737 1.968 7.634 % 854
FI7 0.727 0.518
FIs 0.682 0.577
DCo 0.579 0.536
Factor 8: Discussions and collaboration DC10 0.447 0.474
DC11 0.775 0.639 1.305 4.635 % 0.812
DC12 0.704 0.534
OPVE13 0.537 0.573
g g g OPVE14 0.441 0.577
Factor: 4 Online platform and virtual environment OPVELS T o TTo1 SRR 5815
OPVE16 0.870 0.747
BVAWC17 0.419 0.486
Factor 5: Beliefs based in a virtual academic writing [ BVAWCI18 0.839 0.684 1.043 2.415 %. 0.778
course BVAWCI19 0.635 0.594
BVAWC20 0.517 0.407

5.2.1. Measurement Validity of Perceptions of English Foreign Language University Students Regarding Teaching
an Online Freshman Composition Course

Confirmatory Factor Analysis (CFA) was used to assess the construct validity and reliability of the model
constructs (Kline, 2023). This two-step approach is a common practice in factor analysis research. Figure 1
illustrates the utilization of CFA to evaluate the validity of each dimension, namely content and organization,
teedback and instruction, discussion and collaboration and the online platform and virtual environment within
the current population. The measurement model yielded satisfactory outcomes indicating a robust fit (Hu &
Bentler, 2019). The normed chi-square value was 2.215, the root mean square error of approximation (RMSEA)
was 0.068 which falls below the threshold value of .08 (Kline, 1998) while the comparative fit index (CFI) was
0.934 and the Tucker Lewis Index (TLI) was 0.919, respectively both surpassing the recommended values of .90
(Schreiber, Nora, Stage, Barlow, & King, 2015). Collectively, these goodness of fit indices indicate that the
measurement model is well-suited to the data (Hair et al.,, 2019) (see Figure 1).

L O UL L L L 3

]
[ pce |[ bcio |[ pc11 [ Fs Fi8
0.9

0.7 0.78

Chi-square= 274.713

CMINDF=2.215
0.85 0.81 0.69 0.71 0.73 0.71 0.75 Df=124
[Bvawc17] [BvAWC1S] [BVAWCTS] [opvers | [opveia | [oPvEls | [OPVETS P=0.000
72 65 047 050 053 050 056 RMSEA=0.068
€5 65 é@ é é é CFI=0.934
TLI=0.919

Figure 1. Results of the five-factor confirmatory factor analysis.

Through their convergent validity, discriminant validity and composite reliability, confirmatory factor analysis
(CFA) was used to assess the psychometric features of the measuring model for the online Freshman composition
course. The values range from 0.605 to 0.842 which are higher than the advised threshold of 0.50 as seen in
Figure 1 and Table 4. It is assumed that the item loadings are acceptable. The items loaded over 0.50 and the
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average variance extracted was above 0.50, this suggests a reasonable convergent validity (Hair, Hult, Ringle, &
Sarstedt, 2017). Finally, the model's reliability is well demonstrated by the composite reliability (CR) values which
areover 0.70 (Hair et al.,, 2017) (see Table 4.

Table 4. Results of the confirmatory factor analysis.

Constructs Items Estimate S.E. C.R. P CR |AVE
CO1 0.701 N/A N/A N/A
X . CO2 0.678 0.094 9.946 0.000

Content and organization 0.790 |0.560
COs 0.751 0.082 10.441 0.000
CO4 0.719 0.089 10.043 0.000
Fle 0.741 0.105 11.445 0.000
. . FI7 0.762 0.095 11.734 0.000

Feedback and instruction 0.805 [0.508
FIs 0.778 0.095 11.9438 0.000
FIs 0.703 N/A N/A N/A
OPVE15 0.702 0.085 10.499 0.000

Onlipe platform and virtual OPVE14 0.747 0.071 | 11.041 | 0.000 0 |GG
Environment OPVE13 0.707 0.075 | 10.564 [ 0.000
OPVE16 0.716 N/A N/A N/A
DCo 0.605 0.000 0.000 0.000

Discussion and collaboration DCi1o 0.814 0.110 | 10.841 | 0.000 | 0.790 [0.560
DCi11 0.807 0.115 10.290 0.000
BVAWCI19 0.686 N/A N/A N/A

Beliefs on virtual academic writing course |BVAWCI18 0.807 0.112 | 11.791 | 0.000 [ 0.823 |0.610
BVAWC17 0.842 0.119 12.080 N/A

Note: CO=Content and organization, FI=Feedback and instruction, OPVE=Online platform and virtual environment, DC= Discussion
and collaboration, BVAW=Beliefs in a virtual academic writing course.
NA=Not applicable, P=P —values,S. E= Standard error, CR=Composite reliability, AV=Average variance extracted, C. R=Critical
ratio.

The inter-factor correlations are positioned below the table's diagonal in Table 5 whereas the values of the
squared inter-factor correlations also known as shared variance are positioned above the diagonal. Each AVE factor
is found to be greater than its squared inter-correlations with the other factors suggesting good discriminant
validity even when the aggregate inter-factor correlation values are below 0.8 (Fornell & Larcker, 1981).

Table 5. Discriminant validity of the measurement model.

Constructs DC CO FI OPVE BVAWC CR AVE
DC 0.788 0.790 0.560
CO 0.743 0.763 0.805 0.508
FI 0.776 0.678 0.787 0.834 0.5657
OPVE 0.626 0.430 0.602 0.718 0.810 0.516
BVAWC 0.710 0.543 0.725 0.539 0.781 0.823 0.610

6. Discussion

The descriptive analysis of students' perceptions offers valuable insights into the strengths and weaknesses of
the online freshman composition course. While certain areas, such as feedback and instruction received positive
perceptions, there are specific aspects that require attention and improvement, namely discussion and collaboration
and beliefs in the virtual academic writing course. These findings suggest the need for targeted interventions and
instructional strategies to enhance the overall quality of the online course.

The high mean scores for content and organisation suggest that students have a favourable overall impression
of the course content and organisation. The areas where content and organisation can be improved are highlighted
by lower scores for individual items within this category. To better meet the needs of the students, this may entail
clarifying the instructions, offering more resources or altering the order in which the course material is presented.

Positive attitudes towards feedback and instruction mean that students value the criticism they get and think
the teaching strategies work. Lower scores for some categories point to the need for development in some areas
such as the range of teaching styles used or the clarity and promptness of feedback asindicated in the findings by
Litterio (2018) and Gan (2020). Teachers can improve students' academic growth and learning experiences by
addressing these issues.

Discussions and collaboration received moderate scores indicating that while there is some engagement and
collaboration, there is still potential for development. This finding goes in line with the findings by Karkar-Esperat
(2018) and Zheng and Warschauer (2015). Students' involvement and collaborative abilities can be improved by
providing venues for insightful debate, encouraging active participation and cultivating a welcoming online
learning community. A more engaged and interesting learning environment can be created by incorporating
planned exercises, promoting peer engagement, and setting clear rules for online discussions.

Satisfactory scores for the online platform and virtual environment indicate that students generally find the
online platform usable and the virtual environment conducive to learning. This matches the findings of Sakkir et al.
(2021). However, lower scores for specific items point to areas where enhancements can be made such as
improving the user interface, ensuring seamless navigation and addressing technical issues to create a more user-
friendly and efficient online learning environment.

Findings related to beliefs in the virtual academic writing course indicate a more mixed perception. Some
students hold positive beliefs regarding the course, others exhibit lower levels of confidence as indicated in the
findings of Owston et al. (2019) and Laato et al. (2019). It is possible to reduce concerns and encourage a favourable
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opinion of the course by addressing students' beliefs and attitudes through focused interventions, creating a
welcoming learning environment and presenting data about the advantages of online academic writing courses.

This descriptive analysis provides valuable insights into the perceptions of English as a foreign language
university student regarding the online freshman composition course. The findings highlight both strengths and
areas for improvement in various categories. By addressing the identified areas of improvement, educators can
enhance the overall quality of the course and provide a more engaging and effective online learning experience for
students. Furthermore, this study used both exploratory factor analysis specifically Principal Axis Factoring
(PAF) and Confirmatory Factor Analysis (CFA) to investigate the underlying structure of perceptions of English
among foreign language university students regarding teaching an online freshman composition course. The
original 20-item questionnaire was allowed to have two questions removed by PAF and theremaining 18 items
were mapped to five domains. The underlying conceptual structure was then confirmed using CFA in keeping with
the methodological advantages of CFA as outlined by Kline (1998) and Byrne (2013).

The outcomes of both PAF and CFA have broadened our current understanding of how university students
who are learning English as a second language view teaching an online course in freshman composition. The first
finding of'this study was that perceptions of English as a Foreign Language university students regarding teaching
an online freshman composition course are a multidimensional construct showing that the measurement model of
these perceptions generates a covariance matrix that is consistent with the data. In a nutshell, the PAF and CFA
results justify the use of a five-dimension questionnaire to assess the perceptions of university students who speak
English as a second language about the delivery of an online freshman composition course.

This study also sought to evaluate the validity and reliability of the five aspects of the views of university
students who were learning English as a second language regarding the delivery of an online course in freshman
composition. The findings show that there is enough internal consistency in the scores for each dimension with
reliability indices ranging from.773 for the belief in a virtual academic writing course to.834 for feedback and
instruction. With the Average Variance Extracted (AVE) of each dimension exceeding the threshold of importance
and moderate inter-correlations observed among the sub-constructs of perceptions of English as a Foreign
Language university students regarding teaching an online freshman composition course, the data also supported
the convergent validity and discriminant validity of the questionnaire. Consequently, the utilitarian value of the 18-
item questionnaire becomes manifest in its aptitude for assessing the pedagogical apprehensions of university
students studying English asa Foreign Language specifically within the context of delivering an online course in
the domain of freshman composition. Furthermore, it offers a cogent elucidation pertaining to the import and
diversification inherent within the five delineated dimensions within this particular cohort of students.

7. Conclusion

The meticulous scrutiny of student sentiments has yielded valuable insights into the merits and demerits of the
online freshman composition course. The findings illuminate specific domains warranting enhancement and
scrutiny, notably the facets of "discussion and collaboration " and "beliefs in a virtual academic writing course."

Teachers can improve the course's overall quality and give students access to a more effective and interesting
online learning environment by resolving these issues. Additionally, the employment of PAF and CFA has
advanced knowledge of the fundamental principles underpinning university students' perspectives on teaching an
online course on freshman composition in English as a Foreign Language. The questionnaire can be used as an
effective tool for measuring these perceptions because the measurement model has shown excellent validity and
reliability.

8. Implications

This study adds to the body of knowledge on online language teaching and gives teachers and curriculum
developers’ insightful information for enhancing the online learning environment for university students studying
English as a foreign language. In the context of teaching an online freshman composition course to university
students who speak English as a foreign language, the study's findings have a number of practical consequences
and provide helpful insights for teachers and curriculum designers. Students' assessments of the course's strengths
and faults can be used to identify targeted interventions and instructional tactics that will improve the course's
overall quality. The fact that the students' perceptions are multidimensional is one significant implication.
According to the study, perceptions of instructing a freshman composition course online cover a wide range of
topics including content and organisation, feedback and guidance, discussions and collaboration, online platform s
and virtual environments and perceptions of virtual academic writing courses. Interventions that demonstrate the
advantages of online academic writing courses can help allay worries and improve students' perceptions of the
programme by addressing students' attitudes and beliefs. Furthermore, using both exploratory factor analysis
(EFA) and confirmatory factor analysis (CFA) helps to determine the validity of the questionnaire used to measure
the respondents' perceptions and its underlying structure. This shows the questionnaire's validity and reliability
and supports its usage as a useful tool for gauging how university students who speak English as a foreign
language view the experience of taking an online course in freshman composition.
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